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Abstract 
 
The Regional Ministry of Education of the Autonomous Government of Andalusia, an 
autonomous community in the South of Spain, has established several bilingual programs 
to improve language proficiency of its student population.  The programs, which undertake 
second languages as vehicular languages at the classroom, encourage student’s 
bilingualism, academic development and positive attitudes toward other groups.  The 
following paper examines opinions given by a group of students enrolled in an Andalusian 
bilingual program about those matters.  Students had different positive opinions on 
bilingualism as well as the program in general; however, they had some doubts over the 
intellectual and cognitive benefits of learning languages.  
Key words: Bilingual education programs, bilingualism, teaching methods. 
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Resumen 
La Consejería de Educación de la Junta de Andalucía, una comunidad autónoma situada 
en el sur de España ha implantado numerosos programas bilingües para mejorar el 
dominio de idiomas entre su población escolar.  Los programas, que utilizan los idiomas 
como lenguas vehiculares en el salón, fomentan el bilingüismo, el desarrollo académico 
de los estudiantes y la mejora de las actitudes hacia otros grupos.  El presente estudio 
examinó las opiniones sobre estas áreas de un grupo de alumnos matriculados en un 
programa bilingüe andaluz.  Los alumnos tenían opiniones positivas hacia el bilingüismo y 
el programa en general, aunque mostraban dudas sobre algunos de los beneficios 
intelectuales y cognitivos del aprendizaje de idiomas. 
Palabras clave: Programas de educación bilingüe, bilingüismo, métodos de enseñanza. 
Introduction 
Two- way bilingual programs are an innovative way to encourage students to learn 
a second language at school by undertaking it as a vehicular language of 
instruction and communication, instead of learning it like it used to be on traditional 
programs, where languages were considered  separate courses.  As a result, 
students are provided with authenticity and, as an added benefit to it, using a 
second language contributes to improve their academic and linguistic knowledge 
about it.  
 
Some Autonomous Bilingual Spanish Communities, like the Basque Country, 
established that kind of teaching model to encourage Euskera learning (the 
regional language) together with Spanish and English two decades ago through an 
interesting trilingual educational model (Lasagabaster, 2001; Ruiz de Zarobe, 
2005; Torres-Guzmán and Etxeberría, 2005).  However, the rest of Spain had to 
wait until 1996 when a collaboration agreement was signed between the Ministry of 
Education and the British Council, so that a joint integrated   curriculum which 
considered English as a vehicular language could be implemented at various infant 
and primary education centers in several Autonomous Communities (Ramos, 
2006).  The success of it among the different social strata at several school 
communities increased progressively not only the number of centers involved but 
also their geographic extent, and,  at the same time,  it lead several Regional 
Ministries of Education in the Autonomous Communities that hadn’t established 
bilingual programs to adopt similar models to facilitate their students’ language 
learning.  
That was the case of Andalusia, whose Regional Ministry of Education established 
four bilingual sections of German and French at several schools in two of its 
provinces in 1998.  The popular demand for these centers made sections spread 
widely and led the Regional Ministry to pass on the Plurilingualism Promotion Plan 
which settled the framework for the bilingual programs’ implementation and 
expansion to all the provinces of the Community (Gabinete de Prensa, 2005).  The 
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following paper explains briefly the beginning, objectives, and benefits of two- way 
bilingual programs.  Likewise, it analyzes the opinions of a group of Andalusian 
students on bilingualism, and the bilingual program they were enrolled in.    
I. The beginning and goals of two-way bilingual programs 
The beginning of Two- way bilingual programs goes back to the early 1960’s.  A 
great number of Cuban students arrived at Miami schools since their parents were 
escaping from Castro’s dictatorship, this fact made educational authorities of 
Miami-Dade County to decide on establishing a new bilingual program, which was 
sponsored by the Ford Foundation, at the Coral Way Elementary School.  
 
In that program, Spanish and English -speaking students were segregated by their 
first language and they received linguistic and academic instruction in English and 
Spanish; they received it in their first language during the first half of the day and in 
the second language, during the second half.  The program was then modified and 
improved to fulfill specific needs of other District schools.  Its main objective was 
teaching English as well as American culture to foreign students who had just 
arrived; however, at the same time, it prevented students from forgetting their own 
language and culture (Beebe and Mackey, 1990).  As the program spread to other 
Sates, it was modified and its goals were redefined.  Nowadays, it has four major 
goals: the same academic standards and curriculum for other students will be 
maintained for bilingual programs; students will develop high levels of proficiency in 
the second language and attain academic achievement; students will develop 
positive attitudes and behaviors toward other cultures and themselves (Howard, 
Sugarman, and Christian, 2003).  
In order to achieve those goals,  bilingual programs provide instruction in 
classrooms where the number of minority and majority language speaking -
students remains almost the same if not equal, so that everyone can interact within 
the linguistic models, and students speaking one language can help the others. 
(Howard et al., 2003).  The time of instruction in each language depends on the 
model that has been settled; the most common ones are the 90/10 and the 50/50 
models, they are named after the percentage of time of instruction provided in the 
minority or majority language.  For instance, in the model referred to as 90/10, 
students receive 90% of instruction in the minority language (usually Spanish) and 
10% in the majority language during the first grade levels of education.  Over the 
course of grades, these ratios change gradually until they reach balance by third 
grade.  In a 50/50 model, students are instructed equally in both languages at all 
levels (Howard et al., 2003).  
Usually, students have a pair of teachers, one for each course (different in content 
and language).  During class, teachers speak only one language in order to 
prevent students from using both languages indistinctively or trying to use their first 
language when they find it difficult to express themselves in the second language. 
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As a rule, teachers share groups and switch at midday.  It makes teachers’ job 
easier, since they teach the same content twice a day and it benefits students 
since they receive instruction in both languages everyday (Freeman and Freeman, 
2005).  
As far the Andalusian programs are concerned, they started in the mid 1990’s in 
order to face up the social demand for instruction in a second language from 
students of the public community system.  The response of the Ministry of 
Education of the Andalusian Autonomous Government to this issue was the 
agreement signed by the Alliance Française and the Goethe-Institute by which 
German and French bilingual sections were established at four schools in two 
provinces of the territory.  Thanks to the support of those countries’ consulates, 
sections spread out to other schools and consequently the Ministry had to 
institutionalize and start the program in every Community province by approving 
the Plurilingualism Promotion Plan in 2004 (Consejo Asesor para la Segunda 
Modernización de Andalucía, 2003). 
The main objectives of that plan were to develop plurinlingual and pluricultural 
skills, to sequence the contents of each stage of schooling and to adapt 
assessment criteria to those established in the Common European Framework of 
Reference for Languages: Learning, Teaching, and Assessment (Consejería de 
Educación, 2005).  Specific objectives included: To teach and learn certain areas 
of knowledge in at least two languages, to develop a better understanding about 
other cultures, and a greater cognitive flexibility.  In order to achieve those 
objectives, second languages were used as vehicular languages during academic 
discussions and presentations (García, 2005) integrating student’s knowledge, 
experience, and opinions (Cummins, 1996); these premises were an accurate 
reflection of the American program approach.  
 
The lack of native foreign-language speakers at school did not allow the presence 
of students speaking two different languages in the classroom, as it did happen in 
the United States.  It was solved by increasing progressively the number of hours 
of instruction in a second language.  For instance, an hour and a half given every 
day during the week in first grade changed gradually until it reached seven hours in 
the fifth and sixth grades (Dirección General de Ordenación y Evaluación 
Educativa, 2005), those classes were given by teachers who were subject and 
language specialists.  Currently, there are 250 bilingual centers.  English is taught 
in 206, French in 36, and German in 8; though, forecasts say that 400 bilingual 
centers will exist by 2008, the last year of the community’s legislature (Gabinete de 
Prensa, 2005). 
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II.  Bilingual program benefits 
In the United Sates, bilingual program students showed significant progress in 
math, reading and writing as well as  proficiency in both languages (Alanis, 2000; 
Cazabon, Lambert and Hall, 1993; Howard, Christian and Genesee, 2003); 
furthermore, they improved creativity and cognitive flexibility more than students 
did in traditional programs (Cummins, 1991).  The results made parents, teachers 
and students, who play a crucial role for the program success, to support it 
unquestionably, (Lindholm-Leary, 2001; Shannon and Milian, 2002).  The surveys 
carried out among the students showed most of them had positive opinions on the 
program (Lindholm-Leary, 2001), other ethnic group members, plurilingualism and 
multiculturalism, in general (Cazabon, Lambert and Hall, 1993).  Similar results 
were obtained from Spanish students enrolled at schools with similar educational 
models (Blas Arroyo, 2002; Huguet and Llurda, 2001; Lasagabaster, 2001; Torres-
Guzmán and Etxeberría, 2005). 
In Andalusia, and due to the recent program implementation, there is little 
information on this regard.  Except for surveys done at some schools; however, the 
results haven’t been published yet.  As a result, the objective of this paper is to 
open new ways for research and to get to know students’ opinions on Andalusian 
bilingual programs and bilingualism as well.  The second objective is to facilitate 
data to the School Management Team at the school were this project was carried 
out in order to examine positive aspects on the program, but especially those that 
can be improved by students.  
III.  Methodology 
In order to carry out this research, the author looked for one of the persons in 
charge of bilingual programs in Andalusia, who gave him the names from several 
schools interested in knowing their student attitudes toward the program 
components and principles where they were enrolled in.  After selecting one of 
them, the author contacted the *head teacher, who authorized carrying out the 
research once objectives and characteristics of the questionnaires to be answered 
by the students were explained to her in a private meeting.  The head teacher 
joined the researcher, and then they went to the classrooms that were chosen in 
order to explain teachers and students the objectives of the research.  
3.1 Participants 
The school where the research was carried out was one of the first schools where 
a French- Spanish bilingual program was settled for the 1998-1999 calendar; it is 
located in a neighborhood in Seville, the capital city of Andalusia.  It was chosen 
for the project because of the willing and interest shown by the School 
Management Team to know student’s opinions.  The program worked in one 
                                               
* Translator’s note: The Head Teacher is the director or principal at an Andalusian school.  
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classroom per course so there were only 114 students enrolled in it, out of the 417 
enrolled in pre-school and elementary education.  The head teacher as well as the 
researcher decided to leave students under the fourth grade out of the project 
because they hadn’t been exposed enough to the second language so as to make 
value judgments about their learning so the validity of their answers could have 
been affected because of the difficulty to answer the questions.  Consequently, 
only fourth, fifth and sixth grade students were taken into consideration.  The 
number of girls was a little bit higher than the number of boys; most of the children 
were born in Spain and almost of all them spoke Spanish as their first language 
though some of them spoke Euskera, since they were from the Basque Country. 
The following table summarizes the obtained information.  
Table I. Participant’s Description 
Gender Male 29 Female 32 
Grade level 
4° 21 
5° 22 
6° 18 
Age 
9 24 
10 20 
11 17 
Language 
Spanish 57 
Chinese 2 
French 1 
English 1 
Place of 
Birth 
 
Spain 54 
South America 3 
China 2 
France 1 
England 1 
3.2 Instruments and procedures 
The questionnaire applied for the research  was a version of the one created by 
Lindholm-Leary (2001) for one of the most complete research works carried out in 
the United States to study   parents, teachers and students attitudes toward 
bilingualism and bilingual programs.  It was divided into two sections.  The first one 
consisted of five questions designed to gather information about grade, age, 
gender, first language, and place of birth; the second one consisted of 13 items 
divided into three main categories: interpersonal relationships, bilingualism 
benefits, and program satisfaction.  The reliability   of categories was respectively 
0’72, 0’73, and 0’ 62 in the original research (Lindholm-Leary, 2001).  The level of 
agreement of the participants was measured through a five-level Likert scale 
ranging from option 1 “strongly disagree” to  option 5 “strongly agree”, and  option 
3 “neither agree nor disagree”, as a mid option.  Then, answers were classified into 
three main categories in order to make easier the result analysis into “agree/ 
strongly agree”, “neither agree nor disagree” and “disagree/strongly disagree”. 
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The questionnaire was completed in the classroom.  The researcher read at loud 
every item to the 4th and 5th grade students to ensure their comprehension, while 
students from the 6th grade didn’t need any help.  They took 20 minutes 
approximately to answer it.  The results were analyzed with SPSS 13.0 aid and 
contingency tables were elaborated for variables “age” and “grade”, “gender” and 
“grade level”, as well as “age” and “gender” to observe responses in detail.  The 
limited sample size did not allow doing more complex statistical analysis; therefore, 
the results are presented by indicating the number of students who responded, as 
well as the percentage this number represents out of the total number.  
IV. Results 
As it can be observed in Table II, students agreed on the way the school delivered 
a second language and they expressed they wanted to continue receiving bilingual 
instruction.  Likewise, they considered several benefits about learning a second 
language, like the ability to meet, talk to and comprehend other people better, as 
well as the possibility of getting better jobs in the future.  However, they recognized 
less some intellectual and cognitive benefits of bilingualism.  
Table II. Measurements and Standard Deviations of the responses  
Items x S. D. 
Interpersonal relationships  
I like meeting and  listening  to  other people  who speak another language 4.18 .940 
Learning French is  important in order to be able to talk to other French 
speaking- people  
4.49 .942 
Learning another language helps me to get along better with  other people   3.80 1.077 
Learning another language helps me to understand better other children who 
are different  
4.48 .673 
Bilingualism benefits  
Learning two languages helps me to do better at school  3.87 1.190 
Learning two languages helps me to improve my grades 3.77 1.189 
Learning two languages helps me to learn how  to think better 3.62 1.227 
 
Learning two languages makes me smarter than learning just one 
4.16 1.036 
Speaking two languages will help me to get a better job when I grow up  4.59 .783 
Program satisfaction 
I like studying Spanish and French the way I do it at school.  4.16 1.067 
I want to keep studying and learning Spanish and French as I do it now 4.34 1.031 
 
Table III gives a detailed analysis of student responses.  It shows that the majority 
of the students appreciated the positive impact of a second language on 
interpersonal relationships, intellectual capacity and getting a better job in the 
future.  Regarding the bilingual program itself, more than 80% of the students had 
a good opinion on it and wanted to continue receiving instruction in the same way. 
However, two facts are worth mentioning, and they are the relative high 
percentages of individuals who had doubts or who disagreed about some of the 
intellectual benefits of bilingualism.  About 25% of  the students didn’t know 
whether bilingualism helped them to do better at school, to think better or to get 
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better grades; more than 16% of them doubted it influenced their intellectual 
capacities and almost 30% of them weren’t  sure if bilingual education supported 
interpersonal relationships.  Furthermore, about 10% of the students disagreed 
about the fact that learning a second language helps them to do better at school, to 
get better grades or to think better.  
Table III. Questionnaire Responses  
Items 
Strongly 
Agree/ 
Agree 
Neither 
Agree nor 
Disagree 
Strongly 
Disagree/ 
Disagree 
N % N % N % 
Interpersonal relationships 
I like meeting and  listening  to  other people  
who speak another language 
49 80.3 7 11.5 5 8.2 
Learning French is  important in order to be 
able to  speak to other French speaking- 
people 
54 88.6 4 6.6 3 4.9 
Learning another language helps me to get 
along better with other people  
 
37 60.7 18 29.5 6 9.9 
Learning another language helps me to 
understand better other children  who are 
different  
57 93.4 3 4.9 1 1.6 
Bilingualism benefits 
Learning two languages helps me to do better 
at school 
40 65.5 14 23.0 7 11.5 
Learning two languages helps me to improve 
my grades 
37 60.7 15 24.6 9 14.7 
Learning two languages helps me to learn how  
to think better 
35 57.4 16 26.2 10 16.4 
Learning two languages makes me smarter 
than learning just one 
46 75.4 10 16.4 5 8.2 
Speaking two languages will help me to get a 
better job when I grow up 
55 90.1 5 8.2 1 1.6 
Program satisfaction 
I like studying Spanish and French the way I do 
it at school 
49 80.3 6 9.8 6 9.9 
I want to keep studying and learning Spanish 
and French as I do it now 
53 86.9 4 6.6 4 6.5 
 
Tables IV and VI analyze individuals who answered whether “neither agree nor 
disagree” or “disagree/strongly disagree” by gender and grade level.  It can be 
seen that sixth grade students doubted the most about the effect of bilingualism on 
interpersonal relationships.  Also, they were the ones who doubted the most about 
the academic benefits of bilingualism and the effect of it on their grades.  Curiously, 
more boys than girls of this group didn’t know whether bilingualism would help 
them to improve interpersonal relationships, academic achievement, way of 
thinking, or grades, while more girls answered they didn’t know if it would make 
them smarter.  Most of the participants who disagreed with intellectual benefits of 
bilingualism were on the fifth grade.  
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Table IV. Analysis of responses “neither agree nor disagree”  
Items Grade 
level 
Gender N 
Learning another language helps me to get along better with 
other people  
 
4° M 1 
F 2 
5° M 3 
F 3 
6° M 6 
F 3 
Learning two languages helps me to do better at school 4° M 3 
F 0 
5° M 3 
F 3 
6° M 4 
F 1 
Learning two languages helps me to improve my  grades 
 
4° M 1 
F 1 
5° M 3 
F 3 
6° M 5 
F 2 
Learning two languages helps me to learn how  to think better 
  
4° M 2 
F 1 
5° M 0 
F 4 
6° M 7 
F 2 
Learning two languages makes me smarter than learning just 
one 
 
4° M 0 
F 3 
5° M 2 
F 0 
6° M 1 
F 4 
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Table V. Students who disagreed 
Items Grade 
level 
Gender N 
Learning two languages helps me to do better at school 
 
4° M 0 
F 0 
5° M 4 
F 0 
6° M 2 
F 1 
Learning two languages helps me to improve my  grades 
 
4° M 1 
F 1 
5° M 3 
F 0 
6° M 3 
F 1 
Learning two languages helps me to learn how  to think better 
 
4° M 1 
F 0 
5° M 4 
F 1 
6° M 1 
F 2 
V. Discussion 
Percentages appearing in the presentation of results may be confusing since every 
answer worths significantly because of the limited number of respondents.  For that 
reason, the number of students always appears next to the percentage.  In spite of 
the precaution that should be taken when examining results, they clearly show 
participant’s opinions and allow the School Management Team to analyze the 
numbers in detail after the research is done.  
Keeping in mind this limitation, it can be observed that answers of students 
showed, in general, positive opinions on bilingualism and the program they 
attended to.  For instance, Most of students appreciated the benefit of learning two 
languages as well as meeting and understanding better other people who speak a 
different language; a high number of students also considered that being bilingual 
would help them to improve their relationships with other francophone’s people, as 
well as it would help them to get a better job in the future.  These answers, which 
are similar to those of other studies (Blas Arroyo, 2002; Howard, Christian and 
Genesee, 2003), confirmed the achievement of objectives.  
Nevertheless, the number of students who expressed doubt or disagreement about 
some items cannot be overlooked.  Results, fluctuating from 34.5% of those 
students who didn’t know if learning two languages would help them to do better at 
school to the 42.6% of those who didn’t know if learning two languages would help 
them to learn how to think better, may be surprising because they derive from the 
direct beneficiaries of the program.  As a result, it is convenient to take into account 
some considerations.  
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1. The statements in some items might have influenced negatively on some 
responses.  For example, one out of the four items related to interpersonal 
relationships: “Learning another language helps me to get along better with 
other people” was the least supported.  It might have been written differently 
referring specifically to “other people who speak French”.  In that way, it 
might have been more supported by identifying clearly who the people were. 
However, it is important to point out the fact that more than 80% of the 
respondents had a positive opinion on French as a vehicular language of 
communication, which is a relevant piece of information when considering 
that its use is limited in and out of school due to the monolingualism that 
prevails in the city.  Under these circumstances, it wouldn’t have been 
strange to observe some items being less supported by students, because 
the limited access to francophone’s people prevents them from testing the 
veracity of content. 
 
2. The fact that most of doubts and negative answers were submitted by fifth 
and sixth grade students can result from the fact that the higher grade level 
they reach, the more difficult content in the second language become, so 
they need greater proficiency to obtain good results, as it has been 
mentioned before in other research papers (Valdés, Fishman, Chávez and 
Pérez, 2006).  That can have an impact on the negative attitudes showed by 
some students, because they consider they have to make a greater effort to 
obtain the same grades than that of their peers enrolled in traditional 
programs where courses are given in their first language.  In this regard, the 
fact that most of participants who expressed doubt or disagreement about 
the benefits of bilingualism were boys, it might be a mere coincidence; 
however, it is a piece of information to be considered by the School 
Management Team.  
 
3. The lack of specific explanations to parents and students by the School 
Management Team on  bilingualism, in general, the benefits from the 
phenomenon, similarities among language acquisition processes or 
advantages resulting from the common underlying competence in every 
language (Cummins, 1991) might have affected the high number of 
participants who expressed their doubts about the impact of bilingualism on 
intelligence.  By including these kind of explanations in the program 
orientation meetings,  students could understand better the importance of 
second languages as vehicular languages of communication as well as the 
intellectual and cognitive benefits resulting from these learning processes 
(Bialystok, Craik, and Freedman, 2007).  
VI. Conclusion and implications 
The purpose of this research paper was to examine opinions given by a group of 
students enrolled in an Andalusian bilingual program on bilingualism and bilingual 
programs.  During first stage, analysis of the results allowed to observe that the 
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majority of students appreciated the benefits of learning a second language and 
they expressed they were satisfied with the instruction received in the program, 
though, a percentage of them expressed doubt.  According to the obtained results, 
three are the main areas that the School Management Team should consider for 
further research:  
 Negative answers concentrated in fifth and sixth grade students.  
 Most of the negative answers were given by boys.  
 The lack of comprehension about the effects of bilingualism on intelligence and 
the students ‘ability to  ratiocinate.  
Likewise, the team should consider the administration of individual questionnaires 
focusing on items that showed students’ hesitation.  Furthermore, it should carry 
out individual or small group interviews to those who were reluctant.  Also, it should 
create mixed groups of students and teachers to get to know their point of view 
about the objectives, contents, and results of the program.  These are some 
instruments that may help the School Management Team to analyze in detail the 
obtained information.  
As it is shown in this research paper, it is important to know students ‘opinions on 
bilingual programs, since they reveal the points of view of the direct beneficiaries of 
this innovative experience.  Because of the extraordinary effort done by the 
Regional Ministry of Education of the Autonomous Government of Andalusia to 
broaden the program offer in its territory, this information should be compiled and 
examined periodically since it would contribute to foster bilingualism within an 
autonomy that has clearly decided to stake for it.  
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